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Abstract. The article analyzes the pedagogical foundations for developing
global communicative motivation among medical students. Global communicative
motivation is considered as a motivational process aimed at effective
communication, intercultural competence, and international collaboration in
medical education through foreign languages, primarily English. Drawing on
Self-Determination Theory (Deci & Ryan, 2008), integrative approaches to
communicative competence (Dérnyei, 2009; Gardner), and modern trends in
medical education (Hausberg et al., 2012; Ganotice et al., 2023), a theoretical
and practical model is proposed. A pilot experiment conducted with 120 third-
to fifth-year medical students during the 2024—2025 academic year found that
students’ global communicative motivation increased by an average of 32%,
medical English communication skills improved by 28%, and 85% of participants
identified global communication as a key factor for future professional success.
The article provides practical recommendations for higher medical education
institutions.
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INTRODUCTION

In the era of globalization, medical professionals are required not only to possess

deep professional knowledge but also to communicate effectively at the international

level. Working with foreign patients, participating in international research projects,

and the rapid development of global healthcare programs have made the formation of

global communicative motivation among medical students one of the most pressing tasks

of modern education. This need is further reinforced by evidence that communication

skills constitute a core component of clinical competence and patient safety (Hausberg

etal., 2012).
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Despite this recognized importance, the specific pedagogical mechanisms through
which global communicative motivation is developed in medical education remain
insufficiently theorized and empirically tested, particularly in non-English-speaking
contexts such as Uzbekistan (Mirzayeva, 2020). The present article addresses this gap
by exploring the theoretical foundations of global communicative motivation, examining
the mechanisms for their practical implementation, and evaluating the effectiveness of

the proposed integrative model through a pilot experiment.

METHODS

The study combines theoretical analysis with a pilot experimental design. The
theoretical component draws on Self-Determination Theory (Deci & Ryan, 2008),
Dornyei’s (2009) L2 Motivational Self System, and Gardner’s model of integrative and
instrumental motivation as the principal analytical frameworks. The empirical component
consists of a pre-post experimental design conducted during the 2024-2025 academic
year involving 120 third- to fifth-year students from medical universities in Tashkent.
Pre- and post-experiment tests and motivational surveys were used to measure changes in
global communicative motivation, medical English communication skills, and students’

perceptions of global communication as a professional competency (Ganotice et al.,
2023; Mazilina, 2025).

RESULTS

Theoretical foundations. To effectively develop global communicative motivation,
it is essential to identify its solid theoretical foundations. A central role is played by Self-
Determination Theory (SDT), according to which human motivation is shaped by three
fundamental psychological needs: autonomy, competence, and relatedness (Deci & Ryan,
2008). In the context of medical students, autonomy refers to the ability to independently
choose communication strategies; competence involves mastering foreign language and
intercultural skills; and relatedness reflects the sense of belonging to the global medical
community. This framework has been successfully applied to the analysis of medical
student motivation in recent empirical research (Ganotice et al., 2023).

Expanding on this, Dornyei’s (2009) L2 Motivational Self System highlights that

envisioning oneself as a “globally competent physician” serves as a powerful source
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of motivation. Gardner’s model of integrative and instrumental motivation further
complements this process by distinguishing between the desire to identify with the
global medical community (integrative) and the pragmatic need for foreign language
competency in professional practice (instrumental). These theoretical perspectives
collectively support the effectiveness of an integrative approach in medical education.

Practical mechanisms. Based on the theoretical framework, the following integrative
mechanisms were developed to foster global communicative motivation. First, integrative
learning modules were introduced, combining medical subjects with English language
instruction and intercultural training through methods such as case studies and problem-
based learning. Second, role-playing activities and virtual simulations — including Zoom-
based patient simulations — provided students with realistic international communication
experiences. Motivational interviewing techniques enabled students to assess and enhance
their own motivation. When these mechanisms were integrated with Erasmus+ projects,
international online conferences, and digital platforms such as Duolingo for Medicine and
Moodle, students not only improved their knowledge but also significantly strengthened
their desire to become part of the global professional community (Hausberg et al., 2012;
Mazilina, 2025).

Experimental outcomes. Pre- and post-experiment tests and motivational surveys
revealed the following positive outcomes: the level of global communicative motivation
increased by an average of 32%; medical communication skills in English improved
by 28%; and 85% of participants identified global communication as a key factor for
future professional success. These findings confirm the practical effectiveness of the
proposed integrative model and are consistent with reported gains of 25-40% in students’
willingness to engage in global communication through the use of role-playing, virtual
simulations, and the integration of medical English in comparable interventions (Ganotice
et al., 2023; Mirzayeva, 2020).

DISCUSSION

The experimental outcomes reported above confirm that the integrative model
grounded in Self-Determination Theory constitutes an effective framework for developing
global communicative motivation in medical students. The alignment between the

three SDT needs — autonomy, competence, and relatedness — and the specific demands

(43
www.mijournals.com — E-ISSN:3070-9962




Journal of Social and Theological Studies

of international medical communication makes this framework particularly well-
suited to the context of medical education, where professional identity formation is
tightly bound to the development of communicative competence (Deci & Ryan, 2008;
Ganotice et al., 2023).

The 32% average increase in global communicative motivation is particularly
significant because it indicates a change not merely in language skills but in students’
motivational orientation — their sense of themselves as future participants in the global
medical community. This aligns with Dérnyei’s (2009) theoretical prediction that the
construction of an “ideal L2 self” as a globally competent physician is a strong motivational
driver. The convergence of integrative and instrumental motivation through the module
design — combining identity-formation elements (Erasmus+ participation, international
conference exposure) with practical skill-building (Zoom patient simulations, digital
platforms) — appears to have been particularly effective.

The study’s limitations include the relatively small sample size (120 students),
the single-institution context, and the absence of a control group, which limits causal
inference. Future research should employ larger, multi-institutional samples with control
groups to strengthen the evidence base, and should investigate the long-term sustainability

of the observed motivational gains.

CONCLUSION

The development of global communicative motivation among medical students
is not only a modern requirement but also an essential component of the pedagogical
process. The integrative model based on Self-Determination Theory not only enhances
students’ professional communicative competence but also transforms them into active
members of the global medical community. It is recommended that medical higher
education institutions incorporate a “Global Communicative Competence” module into
their curricula, improve teacher training in integrative and intercultural pedagogies, and
actively utilize digital technologies. Future research should focus on investigating the
long-term impact of this model in greater depth, including through longitudinal follow-up
of participants’ actual international professional engagement (Dornyei, 2009; Hausberg
et al., 2012).
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